5th grade Mathematics Considerations from Achieve the Core/CCSSO

2020-21 Priority Instructional Content in English Language Arts/Literacy and Mathamatics

Grade 5 Mathematics Priority Instructional Content for the 2020-21 School Year

The Mathematics Priority Instructional Content for the 2020-21 School Year (Mathematics Instructional Priorities) is designed to support
decisions about how to elevate some of the most important mathematics at each grade level in the coming school year while reducing time
and intensity for topics that are less integral to the overall coherence of college- and career-ready standards.

At each grade level from Kindergarten through Grade 8, the Mathematics Instructional Priorities name the grade-level mathematics that is of
highest priority at each grade; provide a framework for strategically drawing in prior grade-level content that has been identified as essential
for supporting students” engagement with the most important grade-level work: and suggest ways to reduce or sometimes eliminate topics
in away that minimizes the impact to overall coherence. In using this guidance, decision makers should thoughtfully consider in their
unique context the likely implications of the spring 2020 disruption as decisions are made to select supports to ensure that students are
able to successfully engage with the grade-level content. Decision makers should also bear in mind that while this document articulates
content priorities, elevating the Standards for Mathematical Practice in connection with grade-level content is akvays a priority.

At each grade level, recommendations are provided for facilitating social, emotional, and academic development (SEAD) in mathematics.
These recommendations stress themes of discourse, belanging, agency and identity and can either be applied across grades (even if only
listed in one) or they can be modified to fit different grades. These themes of discourse, belonging, agency, and identity are integral to the
standards of Mathematical Practice and the language in the recommendations reflects this connection.

The 2020-21 school year presents a unigue set of opportunities and challenges due to the disruption to instruction in spring 2020 as well
as the uncertainty associated with the 2020-2021 school year. The Mathematics Instructional Priorities are provided in response to these
conditions. They are not criteria, and they do not revise the standards. Rather, they are potential ways, and not the only ways possible, to
help students engage deeply with grade-level mathematics in the 2020-21 school year.

The Mathematics Instructional Priorities do not stand alone but are to be used in conjunction with college- and career-ready standards. One
reason for this is that codes such as 5. NBT.A must be traced back to the standards in order to see the language to which they refer. The
Mathematics Instructional Priorities do not reiterate what the standards already say—even in cases where the specific language of a standard
is fundamentally important to a high-quality aligrned curriculum. Nor do the Mathematics Instructional Priorities mention every opportunity
the standards afford to make coherent connections within a grade or between one grade and another—again, even when those connections
are fundamentally important and are the basis for the guidance given. Therefore the Mathematics Instructional Priorities will be used most
powerfully in cross-grade collaboration among educators who know the standards well and can use existing resources such as the
FProgressions documents and other resources listed in the Appendix.

STUDENT ACHIEVEMENT PARTHERS I ACHIEYETHECORE.ORG



2020-21 Priority Instructional Content in English Language Arts/Literacy and Mathematics

While the grade-level guidance isn't specific to any math program or set of programs, an examination of a selection of curriculum scope and
sequence documents informed the recommendations, especially recommendations about when and how to integrate prior-grade concepts
inta the current grade. The guidance does not list all possible prior-grade content relevant to the current grade, but instead concentrates
the recommendations on the mast critical prior-grade connections, with greater emphasis on that content which was likely taught during
the last third of the 2019-20 school year based on the scope and sequence analysis.

Where to focus Grade 5 Mathematics?

College- and career-ready mathematics standards have important emphases at each

grade level, which for grade 5 are highlighted in this Focus Document. The
considerations for the 2020-21 schoaol year that follow are intended to be a
companion to the Focus Document. Users should have both documents in hand, as
well as a copy of grade-level standards, when considering these recommendations.

For the 2020-21 school year, prioritization of grade-level mathematical concepts
combined with some incorporation of prior-grade knowledge and skills will be
eszential to support all students in meeting grade-level expectations. For these
unigue times, Student Achievernent Partners has developed additional guidance
above and beyond what is communicated through the major work designations. As
described at greater length on the previous page, the following tables:

Mame priority instructional content at each grade;

Provide considerations for addressing grade-level content in a coherent way,
Articulate selected content from the prior grade that may be needed to
suppart students in fully engaging with grade-level mathematics;

Suggest where adaptations can be made to allow for additional time on the
most important topics. and

Provide suggestions for ways to promote social, emotional, and academic
development (SEAD) in grade-level mathematics learning, often through the
standards for Mathematical Practice.
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The considerations repeatedly use several verbs, such as combine, integrate, etc. The verbs most commaonly used in the considerations are
italicized below and defined in a glossary in the Appendix. Note that content is designated at the cluster level when the guidance refers to
the cluster and its standards, and at the standard level in cases where guidance varies within a cluster.

Considerations for Addressing PRIDRITY Grade-Level Content

The clusters and standards lisved in this table name the priodity instrectional content for grade 5. The right-haed column contains
approaches to shifting how time is dedicated to the clusters and standards in the left-hand column.

Clusters/Standards Considerations

5 MET.A Allow for time to develop students’ understanding of the foundational work of decimal fractions (4. NF.C) to
support entry into understanding the place value system with decimals (5. NBT.A&.1, 3, and 4).

5.MET.B Incorporate foundational work an multiplying and dividing multi-digit whole numbers (4. NBT.BE.5 & &) to support
students’ work operating with multi-digit whole numbers and decimals (5.MET.E). In relation to fluency
expectations for multiplying multi-digit numbers, efiminate problems in which either factor has more than three
digits.

5 MET.B.7 Incorporate students’ understanding of decimal fractions (4.NF.C) to support entry into the grade 5 work of
operations with decimals.

5.MF.A Incorporate foundational work an equivalent fractions (4. MF.A.1) and on the conceptual understanding underlying
fraction addition (4_NF.E_3) to support students’ work on adding and subtracting fractions with unlike
denominators (5. NF_A).

5.MF.B Incorporate foundations for multiplying fractions by whole numbers {4 NF.B.4) to support students’ work in
multiplying fractions and whole numbers by fractions (S.NF.4).

5.MD.C Mo special considerations for curricula well aligned to the work of volume in grade 5, as detailed in this cluster.
Time spent on instruction and practice should NOT be reduced.

5.C.A Incorporate foundational understandings of number lines (such as found in the wark of 4. NF) inta the work of
extending number lines to the coordinate plane, as detailed in this cluster. Emphasize interpreting coordinate
values of points in the context of a situation.
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Considerations for Addressing REMAINING Grade-Level Content

The clusters and standards listed in this table reprezent the remainder of grade 5 grade-level content. The right-hand calumn contains
approaches to shifting how time s dedicated to the clusters and standards in the left-hand column.

Clusters/S5tandards Considerations

5044 Combine lessons on writing and interpreting numerical expressions in order to reduce the amouwnt of time spent
on this topic.

5048 Eliminate lessons and problems on analyzing relationships between numerical patterns.
5.MD.A Combine lessons on converting measurement units in order to reduce the amount of time spent on this topic.
5 MD.E Eliminate lessons and problems on representing and interpreting data using line plots that do not strangly

reinforce the fraction work of this grade (5_NF).

5.0G.B Combine lessons on classifying two-dimensional figures into categories based on properties in order to reduce
the amount of time spent on this topic.
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Facilitate ial; Emotional, and A mic Developmen {SEAD}" Through Grade-Level Content

The left-hand column contains sample actions for how SEAD can be effectively integrated into grade-level mathematics instruction, in
connection with Standards for Mathematical Practice named in the right-hand column. Efforts should be made to facilitate SEAD even in
remote learning environments, using synchronous and asynchronous approaches and the capabilities afforded by remote learning

technologies.

Sample Actions Connection to Standards for
Mathematical Practice (SMP)

Build community by providing group tasks to develop sense making and problem solving while MP1: Make sense of problems
deepening students’ active engagement. and persevere in solving them.

Gather student perspectives through written or verbal reflection (for example, anticipation guides, exit | MP3: Construct viable

slips, error analysis, interviews) so that students consider their learning, performance, and growth as arguments and critique the
learmers. reazaning of others.

Position students as mathematically competent by encouraging various entry points and elevating MP7: Look for and make use of
different ways students see and use structure in problems. For example, students might see a Ix4x5 structure.

rectangular prism as three layers of a 4 x5 array of cubes, as four layers of a 3 x5 array of cubes, or as
five layers of a 3 x4 array of cubes.

™ sample SEAD actions contribute to students” sense of belonging and safety, efficacy, value for effort and growth, a3 well a3 a sense of engagement in work that is relevant
and culturally respongive. The actions can be maoadified to it any grade, K-8, by considering the content of thar grade level. See other grade-level Mathematics Instructional
Priorities dacurnents For additional samples.
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5th Grade Math Important Prerequisites

Prerequisite | Grade-Lewvel Instructional Time
Standard Standard .
ip— ot Standard Language ol
weithim prade-leywel 3 Supporting a bypical year, par 54F

ratredtion Addrtional Endoncg
Usze & pair of perpendiculsr number lines, called &xes, to define & coordinete system, with the intersection of the
e sy - . , o - o Incorporats foundatianal
linez (the n:rlg n} arranged to -El:ll_n..ld_ 'r.rlﬂ.ﬂ the 0oneach lineand a gll.-'_en point in E[‘uEE‘h: ne located by using an erstandings of numl
SEA ordered pair of numbers, called its coordinates. Understand that the first number indicates how far to travel from | fnes fsuch as found inthe
Conceptua! | the origin in the direction of one axis, and the second number indicates how far to travel in the direction of the work.of ANF) info the
. . . . \ . weork of exdending nussber
zecond s, with the convention that the names of the two axes and the coordinates correspond (e.g. x-axis and  |o s e finate
x-ooordinate, y-axis and y-coordinate). plane, os detailed in dhis
clyster. Emnhasize
2.GAZ : R : : interpreting coorfinate
Conceptual, |Represent realworld and mathematical problems by graphing points in the first quadrant of the coordinate plane, | oper Fooinks in the
Agpfication,  |and interpret coordinate welues of points in the contest of the situation. ot of o stuation.
Procadural
Understand that attributes belonging to & category of two-dimensional figures also belong to all subcategories of M[ITM
4GA1L 5&5;5;3:”;‘. that category. For example, all rectongles have four right angles and squares are rectongles, so all squares have four night | e e o il'-ﬁ:m-.-i-h
AGAT anges. cotegories based an
- SCE2 properties o oder to
AL i -di =i i i i redoee the amount of time:
Cancentudd Classify two-dimensional figures in 3 hierarchy based on properties. e
Cnmbine |esons on
Z3MDAL | Convert emong different-sized standard measurement units within a given measurement system (2., convert 5 | Somering measunament
4 MDA Procedisral, to 0.05 m), and th . i st arld oroble omits in order fo redece
Apglication | 0 0.05 m), &nd use these conversions in solving multi-step real werld problems. e amount of time spent
on this fopic
Mzeke a line plot to displey a deta zet of measurements in fractions of a unit (12, 1/4, 1/8). Use operations on problems on reprasanting
=5 MODE2  |fractions for this grade to solve problems involving information presented in line plots. For example, given different “ﬂmﬁﬂﬂ
Application | measurements of liguid in identical beakers, find the amount of liguid each beaker would contain if the tofal amount in all mmh
the beokers warsoedisisited.equally. fraction work of this grade
5L
ES.MOC2 | Acubswith side length 1 unit, called & "unit cube,” i5,531d to have “one cubic unit™ of walume, and can be used to
Concestus! | mezsure volume.
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BE5.MDO.C3s |Acubewith side length 1 unit, called 2 "unit cube,” j5,530d to have "one cubic unit” of volume, and can beused to
Concaptus! | messure valume.
ES.MDUC3h |A=solidfig j Whes is zaid to have 3 volume of T culsic
Conceptus! | umits.
m3.MDOC4
Conceptual, | Messure volumes by counting unit cubes, using cubic cm, cubic in, cubic . and improvized units.
Procedural
B3MDOUCS i o . .
Concestual, | Relate volume to the operations of multiplication and eddition and sobve real world and mathematical problems
Agplication,  |irmolving volume.
Procedural
Find the valume of a right rectengular prizm with whole-number side lengths by packing it with unit cubes, and
ES MO Ss |showthat the volume is the same &5 would be found by multiplying the edge lengthis, equivalenthy by multiphying
Conceptus! | the height by the ares of the base. Represent thresfold whole-number products es volumes, 2.z, to represent the
associative property of multiplication.
.i-r""l D-';-Eh Apply the formulas® = | xwx hand ¥ = b x hfor rectangular prisms to find volumes of right rectangular prisms
A;T::::‘: with wwhole-number edge lengths in the contexct of solving resl warld and methematical problems.
B3MD.C3e |Recognize volume es additive. Find volumes of sofid figures composed of two non-overlapping right rectangular
Conoeptul, . - ) R - . - _
Appfication | PTESME by sdding the walurmes of the non-overlapging perts, applying this technique to solve real world problems.
4METAL
4 MF.C5, ESMETA1 |Recognize thet in & mutti-digit numiber, 2 digit in goeplecs represents 10 times a5 much &= it represents in the
4 MF.C8, Conceptus! | place toits right and 1710 of what it represents in the place to its left
4 MF.CT
m5.NET.A? |Explain patterns in the number of zeros of the product when multiptying & number by powers of 10, and explain "’"‘“""!I Wrmi g
Concestual, | Patterns in the placement of the decimal point when & decimal j5muliinled acdiided by apmeenel 10, Use on foendation work of
Procedural & . decimed froctions (4.NF.C}
rocedwre |whaole number exponents to denobe powers of 10 = ey it
B5METAZ mmderstanding e place
Concestual, | R2ad, write, and compare decimals to thousandths. value system with
Procedural ub?r&ﬁﬂ.ﬂhﬂ.!,ﬂ,
ANBTA? .g-:" ET-"!'--IEE' Fzad and write decimels to thousandths using base-ten numerals, number names, end expanded form, eg., et
i |347.392= 3= 100+ 42 10+ 7= 1+ 3= [1710) + 9% (1/100) + 2 = {11000,
E5.MET.A 2k | Compere two decimals to thousandths based on meanings of the digits in each place, using =, =, and < symbols to
Conceptus! | record the results of comparizons.

oele)




BS.MET A4

eqch person get? Between what two whole nurmbers does youwr anawer ffe?

4 MET.AZ Concegtusl, | Use place value understanding to round decimals to any place.
Procadural

lmcorporate foomdaotional

_ W3.NETES Fluenthy multiply multi-digit whole numbers using the standard algorithm. weork on multiphying and

404883 Procedural P e e
rumbers (4 NETES & &)
hﬂi:l_ﬂ'fm'_'lﬂt
wihole numbars and

4NBTBS, B5.NETEs |Findwhole-number quatients of whole numbers with up to four-digit dividends and two-digit divisors, using dn:'-ul:fﬂf.mh

4 q Concegtusl, |5tretegies besed on place value, the properties of operations, and/or the relationship between muliplication and "’"El"l. ""h“’

) Procadural | division. [llustrate and explain the calculation by using equations, rectangular arrays, and/or erea madels. mulbipfiing mubli-oig
rumbers efimingte
probloms in whith aithar
factor has more Bhaw three
digis
lmcorporate studenis”

E5.NETE.7 |Add. subtract, multiply, and divide decimals to hundredths, using concrete models or drawings and strategies understanding of decimal
Conceptual, |based on place value, propertiss of operetions, and/or the relstionship bebareen addition and subtraction; relate *miif.ﬂt.
' Procedural | the strategy to & written method and explain the reasoning used. grade S work of
4.0AA3 cperatians with decimals
.-5.|:||:| and subtract frach::-n5 with unlike denominators [mcludlng mied numherEII b}fleplacmgmmm Incorporate foumdotional
o MFAL —— _ waork on equivielendt
Brocediral : = - : ) froctions [ MF.A 1] and
mmmmpf&m+ﬂ4 -E'-.-"IE-F 15.-“12' 23.-‘12 fl'ngeriem[ u.-“EJ+'I:.-‘|:I [ﬂd + Eﬂ."hﬂ'J R Bl AT
AR AR
Sohve word problems imeolving addition and subtraction of fractions referring to the same whole, including cases |faionsddfinn,
ES.MF.A 7  |ofunlike denomingtors, e.g., by using visual fraction models or equations to represent the problem. Uss ml o ek pe.a
Apglication | benchmerk frections and number s=ense of fractions to estimate mentally and assess the ressonsbleness of R Fhanint fartions.
answiers. For example, recognize an incorrect resuit 275 + 1/2 = 3/7 by observing that 3/7 < 172, Mm
Interpret a frection as division of the numerator by the denominator {a/b = a + bl. Sobve word problems invalving
division of whiole numbers leading to answers in the form of fractions or mixed numbers, e.g., by using visual
E5.NFE3 |fraction models or equations to reprasent the problem. For example, interpret 3/4 as the result of dividing 3 by 4,
Conceptual, |moting thet 374 multiplied by 4 eguals 3 and thet when 3 wigles seeshaced equally among 4 people each person has a
Application | share of size 3/4. if 9 people want to share g 50-pownd sock of rice egually by weight, how many pounds of rice should




B3.NFEA4
Concentuml,

Apply and extend previous understandings of multiplication to multiphy & fraction or whole number by a fraction.

Procedural immafef:mrd‘uh-nnr
Interpret the product (e/'b) = g &5 3 parts of & partition of q into b equal parts; equivelenthy, as the result of & formaffplying fracfions
B5.MFE4a Err il numbars
4 NFE4a-b Concestusl, |S2quUence of operations a = g < b. For example, use a visual fraction model to show (2/3) = 4 = 873, and create a story ﬂ%ﬁ“ﬁ;‘m
Appfication | context for this equation. Do the same with (2/3) = (4/5) = 8/15. {In general, {a/B) = {c/d) = ac/bd.) ftiohing ""I. nd
Find the area of a rectangle with fractional side lengths by tiling itwith unit squares of the approprizte unit wahole numbers by
.%:'F'E'qt: fraction side lengths, and show that the ares is the same &= would ke found by multiplying the side lengths. Fractions (5.MFAL
B Multiply fractional side lengths to find areas of rectangles, end represent fraction products as rectangular areas.
B5.MNFES B : o :
Cancaptust Interprat multiplicetion as scaling [resizing), by:
BE5.MFE.Ss |Compering the size of 3 product to the size of one factor g the basisnf the size of the other factor, without
40841, Canceptual | performing the indiceted multiplication.
408432 DR bl i
B5.NFE.Sb
Caonceptum!
! zthepriocioleq izoeguinalenng s s innal Lokl to s eiactobm iBhARG-ALb-b
ESMFES  |Soheresworld problems imeolving multiplication of fractions and mixed numbers, e.g., by u=ing visual frection
Appfication | models or equations to represant the problem.
w5.NFET Apply and extend previous understandings of division to divide unit fractions by whole numbers and whaole
Concegtusl, |Mumbers by unit fractions. Students able to multiply fractions in general can develop strategies to divide fractions
Appiication,  |in general, by reasoning sbout the relationship betweesn multiplication and division. B division of a frection by a
Procedural | trartinn is not a requirement at this grade.
B5.NFE 73 |Interpretdivision of a unit fraction by a non-zero whole number, and compute such quotients.
Concegtual, | For example, create a story contesxt for [173) = 4, and wse o viswal fraction moded ta show the quotient. Ulse the
Application | relationship between multiplication and division to explain that {1/3) £ 4 = 1/12 because (1/12) x £ = 1/3.
E5.NFE 7L |Interpretdivision of a whole number by a unit frection, and compute such quatients.
Concestual, |Far example, create a story condest for-4 =+ (1/5), and wse g viswal fraction moded to show the quatient. Uss the
Appfication | relationship between multiplication and division to explain that 4 < (1/5) = 20 becouse 20 = [1/5) = 4.
Sohve real world problems involving division of unit fractions by non-zero whole numbers and division of whole
E5.MFE.7c |mumbers by unit fractions, eg., by using visual fraction models and equations to represent the problem.
Application | For example, bow much chooofate will each person get if 3 people share 172 [fof chooolate equally? How many 1/3-cug

servings are in 2 cups af reisins?
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5048481

s ,  |Use parentheses, brackets, or braces in numerical exprassions, and evaluate expressions with these symbols. Combine lessonsan
Procadura weritisg and mEenorehng
Write simple expressions that record calculations with numbers, and interpret numerical expressions without — [Rumencal exprassionsin
3-0AAZ evaluating them. For example, exprass the calculation “odd 8 and 7, then multiply by 27 0s 2 = (8 + 7). Recognize that 3 s forasucE e
Cancentual 2 tng L0 1 2, £ L aTha oo Jn « 2N MDY O Lo T S L ECOETIZE Tt .2 ampunt of Bme spent on
x (18922 + 921) is three times a5 large as 183932 + 921, without having to calculate the indicoted sum or product this bopic.

Genarate two numerical petterns using two given nules. ldentify apparent relationships between corresponding
s OABS terms. Form ordered pairs consisting of corresponding terms from the two patterns, and graph the ordered pairs | Eiminste lescns ond
Concestus), |onia coordinate plane For example, given the rule “Add 3™ and the starting number 0, and given the rule "Add 57 and the
Procedural | starting number O, generate terms in the resulting sequences, and observe that the ferms in one sequence are twice the | numerical patiems
carrespanding terms in the other saquence. Explain informally why this s so.

prohiems oo ansfyzing
relationshios befwean

What should we make of standards that have an important prerequisite that needs to be addressed, but a reduction in instructional time is also

recommended? These considerations should be weighed together, along with the needs of your group of students. For example, the time spent on a
standard might be reduced from five days to three days by de-emphasizing one part of the standard, but prior-grade needs might be addressed within
the first lesson through strategic choice of tasks.

Category

Meaning

Example

Actions to take

Address before
grade-level
instruction

Without this prior knowledge,
students most likely do not have a
way to access the grade-level
standard.

A 7th-grader who has not learned how to divide positive fractions
(6.NS.A.1) needs to build that understanding before beginning to
divide negative fractions (7.NS.A.2c).

Students may require dedicated instruction on prerequisite
standards before the grade level instruction is taught. (Not every
standard needs its own full lesson; multiple standards may be
addressed at once, or a standard might be taught as a short
mini-lesson.)

Address within
grade-level
instruction

Students will have an entry point into
grade-level content, but will benefit
from instruction that weaves in this
prior-grade content.

A 4th-grader who struggles with recalling multiplication facts
(3.0A.C.7) can still access grade-level, multi-step application
problems (4.0A.A.3) when given a multiplication table, but will
need small doses of continued support to attain fluency.

Individual tasks or strategies from these standards can be
incorporated into grade-level lessons to address important
content that was missed in the prior grade.

See Complete K-8 Documents here:

2020-21 Priority Instructional Content from Achieve the Core
https://achievethecore.org/content/upload/2020%E2%80%9321%20Priority%20Instructional%20Content%20in%20ELA%20Literacy%20and%20Mathematics Ju

ne%202020.pdf

Math Important prerequisite skills list from CCSSO:
https://docs.google.com/document/d/1mcApF1n7sP17XsrIx29Ab tmAAvne4A-VulKSWb qgSg/edit
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https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fachievethecore.org%2Fcontent%2Fupload%2F2020%25E2%2580%259321%2520Priority%2520Instructional%2520Content%2520in%2520ELA%2520Literacy%2520and%2520Mathematics_June%25202020.pdf&data=02%7C01%7Cdebbie.waggoner%40fayette.kyschools.us%7C55fc0d5226e84748394108d829fc1830%7C1cd28031be664a2aa9ce97358c52323e%7C0%7C0%7C637305510012136220&sdata=RE8YAJQU7l3vORQKgW3O6Hp6MYd7oPtgLFgPJ%2FDQw1I%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fachievethecore.org%2Fcontent%2Fupload%2F2020%25E2%2580%259321%2520Priority%2520Instructional%2520Content%2520in%2520ELA%2520Literacy%2520and%2520Mathematics_June%25202020.pdf&data=02%7C01%7Cdebbie.waggoner%40fayette.kyschools.us%7C55fc0d5226e84748394108d829fc1830%7C1cd28031be664a2aa9ce97358c52323e%7C0%7C0%7C637305510012136220&sdata=RE8YAJQU7l3vORQKgW3O6Hp6MYd7oPtgLFgPJ%2FDQw1I%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fdocs.google.com%2Fdocument%2Fd%2F1mcApF1n7sPI7XsrIx29Ab_tmAAvne4A-VuJKSWb_qSg%2Fedit&data=02%7C01%7Cdebbie.waggoner%40fayette.kyschools.us%7C55fc0d5226e84748394108d829fc1830%7C1cd28031be664a2aa9ce97358c52323e%7C0%7C0%7C637305510012126232&sdata=BcCX%2Bk3fEWkchgneVa2DZTbPnFhAGkJrDl8EBQccgTM%3D&reserved=0

