6th grade Mathematics Considerations from Achieve the Core/CCSSO

2020-21 Priority Instructional Content in English Language Arts/Literacy and Mathematics

Grade 6 Mathematics Priority Instructional Content for the 2020-21 School Year

The Mathematics Priority Instructional Content for the 2020-21 School Year (Mathematics Instructional Priorities) is designed to support
decisions about how to elevate some of the most important mathematics at sach grade level in the coming school year while reducing time
and intensity for topics that are less integral to the overall coherence of college- and career-ready standards.

At each grade level from kindergarten through grade 8, the Mathematics Instructional Priorities name the grade-level mathematics that is of
highest priority at each grade; provide a framework for strategically drawing in prior grade-level content that has been identified az ezsential
for supporting students” engagement with the most important grade-level work: and suggest ways to reduce or sometimes eliminate topics
in away that minimizes the impact to overall coherence. In using this guidance, decision makers should thoughtfully consider in their
unigque context the likely implications of the spring 2020 disruption as decisions are made to select supports to ensure that students are
able to successfully engage with the grade-level content. Decision makers should also bear in mind that while this document articulates
content priorities, elevating the Standards for Mathematical Practice in connection with grade-level content is ahvays a priority.

At each grade level, recommendations are provided for facilitating social, emotional, and academic development (SEAD) in mathematics.
These recommendations stress themes of discourse, belonging, agency and identity and can either be applied across grades (even if only
listed in one) or they can be modified to fit different grades. These themes of discourse, belonging, agency, and identity are integral to the
Standards of Mathematical Practice and the language in the recommendations reflects this connection.

The 2020-21 school year presents a unigque set of opportunities and challenges due to the disruption to instruction in spring 2020 as well
as the uncertainty associated with the 2020-2021 school year. The Mathematics Instructional Priorities are provided in respanse to these

conditions. They are not criteria, and they do not revise the standards. Rather, they are potential ways, and not the only ways possible, to

help students engage deeply with grade-level mathematics in the 2020-21 schoal year.

The Mathematics Instructional Priorities do not stand alone but are to be used in conjunction with college- and career-ready standards. One
reason for this is that codes such as 6. RP.A must be traced back to the standards in order to see the language to which they refer. The
Mathematics Instructional Priorities do not reiterate what the standards already say—even in cases where the specific language of a standard
is fundamentally important to a high-guality aligned curriculum. Nor do the Mathematics Instructional Priorities mention every opportunity
the standards afford te make coherent connections within a grade or between one grade and another—again, even when those connections
are fundamentally important and are the basis for the guidance given. Therefore the Mathematics Instructional Priorities will be used most
powerfully in cross-grade collaboration among educators who know the standards well and can use existing resources such as the
Progressions documents and other resources listed in the Appendix.
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2020-21 Priority Instructional Content in English Language Arts/Literacy and Mathematics

While the grade-level guidance isn't specific to any math program or set of programs, an examination of a selection of curriculurm scope and
sequence documents informed the recommendations, especially recommendations about when and how to integrate prior-grade concepts
inta the current grade. The guidance does not list all possible prior-grade content relevant to the current grade, but instead concentrates
the recommendations on the most critical prior-grade connections, with greater emphasis an that content which was likely taught during
the last third of the 2019-20 school year based on the scope and sequence analysis.

Where to focus Grade 6 Mathematics?

College- and career-ready mathematics standards have important emphases at each
grade level, which for grade & are highlighted in this Focus Document. The
considerations for the 2020-21 school year that follow are intended to be a
companion to the Focus Document. Users should have both documents in hand, as
well as a copy of grade-level standards, when considering these recommendations.

o e . For the 2020-21 school year, prioritization of grade-level mathematical concepts
e Ty e . combined with some incorporation of prior-grade knowledge and skills will be
B S Dt s S i B il S S—— s -
= M P - g e rr— essential to support all students in meeting grade-level expectations. For these
o T — unigue times, Student Achievement Partners has developed additional guidance
s 8 r—— e above and beyond what is communicated through the major work designations. As
e e s ey described at greater length on the previous page, the following tables:
i | R LS P B » MName priority instructional content at each grade:

» Provide considerations for addressing grade-level content in a caherent way,
# Articulate selected content from the prior grade that may be needed to
e S - support students in fully engaging with grade-level mathematics;
» Suggest where adaptations can be made to allow for additional time an the
mast important topics; and
# Provide suggestions for ways to promote social, emotional, and academic
develapment (SEAD) in grade-level mathematics learning, often through
the Standards for Mathematical Practice.
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The considerations repeatedly use several verbs, such as combine, integrate, etc. The verbs most commonly used in the considerations are
italicized below and defined in a glossary in the Appendix. Note that content is designated at the cluster level when the guidance refers to
the cluster and its standards, and at the standard level in cases where guidance varies within a cluster.

Considerations for Addressing PRIORITY Grade-Level Content

The clusters and standards listed in this table name the priority instructional content for grade &. The right-hand coalumn contains
approaches to shifting how time is dedicated to the clusters and standards in the left-hand column.

Clusters/5tandards Considerations

B.RP.A Mo special considerations for curricula well aligned to understanding ratio concepts and using ratio reasoning to
solve prablems, as detailed in this cluster. Time spent on instruction and practice should NOT be reduced.

B.M5_A Incorparate foundational work an division with unit fractions and whole numbers (5_NF.B.7) in the early part of
students’ work on fraction division (B.M5.A).

B.M5.C Incorporate faundational work on the coordinate plane (5.G.A1) to support students’ entry into this cluster.

B.EE_A Emiphasize equivalent expressions (0.EEA.3 and 4), particularly the idea that applying properties of operations to
an expression always results in an expression that is equivalent to the original one.

6.EE.B Mo special considerations for curricula well aligned to reasoning about and solving one-variable equations and
inequalities, as detailed in this cluster. Time spent on instruction and practice should NOT be reduced.

B.EE.C Mo special considerations for curricula well aligned to this representing and analyzing quantitative relationships
between dependent and independent variables, as detailed in this cluster. Time spent on instruction and practice
should NOT be reduced.
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Considerations for Addressing REMAINING Grade-Level Content

The clusters and standards listed in this table represent the remainder of grade & grade-level content. The right-hand column contains
approaches to shifting how time is dedicated to the clusters and standards in the left-hand column.

Clusters/Standards Considerations

B.MN5.B.2 Eliminate lessons on computing fluently (6.N5.B.2 and 3) by integrating these problems into spiraled practice
B.NSE3 throughout the year. To keep students on track to algebra and avoid inequitable remediation structures, time in
grade & should not be spent remediating multi-digit calculation algorithms.

B.NS B.4 Mo special considerations for curricula well aligned to common factors and multiples, including using distributive
property for expressions, as detailed in this standard. Time spent on instruction and practice should not exceed
what would be spent in a typical year.

B.G.AL Emphasize understanding of the reasoning leading to the triangle area formula; instead of teaching additional
area formulas as separate topics, emphasize problems that focus on finding areas in real-world prablems by
decomposing figures into triangles and rectangles.

B.G.A2 Incorporate foundational work on volume (5_MD.C) while working on volumes of right rectangular prisms with
fractional edge lengths (6.0.A 2). Emphasize contextual problems, as detailed in the second sentence of the
standard; efiminate lessons focused on the first sentence of the standard {finding the volume of a rectangular
prism with fractional edge lengths by packing it with unit cubes).

B.G.ALS Elirminate lessons and problems involving polygons on the coordinate plane.

B.G.A4 Eliminate lessons and problems on constructing three-dimensional figures from nets and determining if nets can
be constructed into three-dimensional figures during the study of nets and surface area.

B.SP_A Combine lessons about intreductory statistical concepts so as to proceed more quickly to applying and
reinfarcing these concepts in context. (Note that there are no procedural expectations in the cluster; no
procedural practice is required to meet the expectations of the cluster.)

B.SP.B Reduce the amount of reguired student practice in calculating measures of center and measures of variation by
hand, to make room to emphasize the concept of a distribution and the usefulness of summary measures.
Reduce the amount of time spent creating data displays by hand.
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Facilitate Social, Emotional, and Academic Development (SEAD) " Through Grade-Level Content

The left-hand column contains sample actions for how SEAD can be effectively integrated into grade-level mathematics instruction, in
connection with Standards for Mathematical Practice named in the right-hand column. Efforts should be made to facilitate SEAD even in

remote learning environments, using synchronous and asynchronous approaches and the capabilities afforded by remote learning
technalogies.

sample Actions Connection to Standards for
Mathematical Practice (SMP)

Build a safe community where mathematical discourse supports active listening, promotes diverse MP2: Reason abstractly and
perspectives and insights, and allows students to consider others’ reasoning to advance their own quantitatively.
mathematical understanding. For example, utilize a “which ane doesn't belong? activity for groups of
students to discuss and analyze correspondences between graphs, tables, and equations that
represent a relationship between dependent and independent variables.

Bring in students’ existing funds of knowledge (culture, contexts, language, and experiences), such as | MP2: Reason abstractly and
during the study of ratios and rates, when students need to make sense of quantities and relationships | quantitatively.

in prablem situations; they may bring in their understanding of measurement units to do measurement
cormversions and their real-life interactions with percents to solve percent problems.

Position students as mathematically competent by encouraging students to construct mathematical MP3: Construct viable
arguments and engage in the reasoning of others, such as when they are using the properties of arguments and critique the
operations to generate equivalent expressions or working collaboratively to develop the formula for reasoning of others.

the area of a triangle through analyzing a variety of parallelegrams and making an argument to
generalize the relationship.

™ cample SEAD actions contribute to students” sense of belonging and safety, efficacy, value for effart and growth, as well a3 a sense of engagement in work that is relevant
and culturally respondive. The actions can be madified to it any grade, K-8, by contidering the content of that grade level. See other grade-level Mathematics Instructional
Priosities docurments For sdditional camples,
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6th Grade Math Important Prerequisites

Prerequisite |Grade-Lewel Instructional Time
Standard Standard .
hriciress BERgRE or | 8 Matr Standard Language R0t e
within grade-level 8 Supporting a typical year, per 54F
retnuction Addittonal Eidancg
BSEEA]
S.METAZ Procedural, |Write and eveluate numerical expreszions imeohving whole-number exponents,
Conceptual
BSEEAZ
Frocedural, |Write, reed, and evaluate expreszions inwhich letters stand for numbers.
Corceptual
BS.EEA 25 |Write expressions thet record operations with numbers and with letters standing fior numbers. For exomple, express
Conceptual | the colowkrtion “Subtract y from 5 a5 5 -y
S0AA1 Identify parts of an expression using mathematical terms (sum, term, product, factor, quotient, cosfficient]; wvisw
30AA2, lf'EF—'ﬁ"Eb one or more parts of an expresszion as a single entity. For example, describe the expression 2{8 + 7] as a proguct of two
20AAJ Faneestus! factors; view (8 + 7] a5 both o single entity and a sum of two terms.
Evaluate expressions at specific values of their variables. Include exgpressions that arize from formulas used in real-
BOEEAZC |ywprd problems. Perform arithmetic operations, including those involving whole-number esgponents, in the
Eiﬂi conventional order when there are no parentheses to specify & particular order {Order of Operations). Forexample,
wse the formulas V=53 and A = § 5* 2 to find the volume and surfoce area of 0 cube with sides of length 5 = 1,/2.
Apply the properties of operations to generate equivalent expressions. For example, apply the distributive property
'i-i'r—n‘f"uﬂ : to the expression 3 [Z +x) to produce the equivalent expression & + 3x; apply the distributive property to the expression
an:ﬂ::;i 24y + 18y to produce the equivalent exgression & [4x + 3y apply properties of operations to y + y + y to produce the
equivalent expression Jy.
Identifywhen bwo expressions ere equivalent [i.e., when the two expressions name the same number regardless of
lf-.EF_ﬁ..il | wrhich value iz substituted into them). For example, the expressions y + ¥ + yand Jy are equivalent because they name
Fenesss the same number regar-u"ﬂ-. of I.-l.hu:n number J-' stands for.
SMHFATL mSEEBS ¥ 2 : il Tyl = 3
SMF.A 2 Comceptual, JED I..Ise suhstltut on L-: -:Ietermlrr': 'r.rl'r=thera giwen nurr.l:ler ina
J.MFEA4a-b, Frocedunal 5|:-=-:| EdEE‘t rnakes ar.equatln:r.-:urlr.aquallty true.
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S MFE.& m5EERS |U=evariables to represent numbers and write expressions when solving a real-world or mathematical problem;
Corceptwal, |umderstand thet a varisble can represant an undknown number, or, depending on the purposs at hand, any number
Application |in & specified set.
.fFEE.E; Salve gealyork] and mathematical problems by writing and solving equations of the form x + p=gand g = q for
Pr::ln'.'l'l-..'.'.:ll. ce=zes inwhich p, g and x are all nonnegative rational numbers.
msEERe |Write an inequality of the form x > c or x < c to represent & constraint or condition in a ggalagRold.or mathematical
Corceptwal, | proflem. Recognize that inequalities of the form x = © orx < ¢ heve infinitely many solutions; represent solutions of
Application | zuch inequalities on number line dizgrams.
LIz wariables to represent two quantities ina real-world problem thet change in relationship to one another; write
an equation to express one guantity, thought of as the dependent variable, in terms of the other quantity, thought
."'f'-Ef—'E-_g of as the independent variable Anelyze the relstionship between the dependent and independent varizbles using
f':f-pr'.:::hﬂ;l graphs and tables, and relate these to the equation. For example, in o problem involving motion of constant speead, list
and graph ordered pairs of distonces and times, and write the equation d = &5t to represent the relationship betwean
distance and time.
Emphasize erderstandimg
of the reasoaing leading 1o
Huhi-:hmm:hmm
TAGA T Find area of right triangles, other triangles, special quadriletersls, and polygons by composing into rectangles or lﬂnﬂ”rnflf::uwi s os]
Procedural, |decomposing into trisngles and ather shepes; apply thess technigues in the context of sobving gealownold and separate fopics, emphasize
Application | mathematical problems. miﬁ.:ihmlm .
probiems by decomposing
fagures inte trisegles and
rectangies.
Emphasize conderboal
problems, os cetailed & the
TAGAD Find the valume of a right rectangular prism with fractionzl edge lengths by packing it with unit cubes of the second sentance of the
S.MOC A Comcemiual. | 3ppropriate unit fraction edge lengths, and show that the volume is the same as would be found by multiplying the fooused on the firs
5MDC5a-c Procedural, |edge lengths of the prism. Apply the formulas V= [w h and V = b h to find wolumes of right rectangular prisms with |seaizacecfthe Sansard
Asnplication ; ; . i ; - (fimaing the volome of o
fractional edge lengths in the context of solving pealoungld-and methemsatical problems. B
froctional edye lengths ber
pocking it with unit cubes),
TAGAT Dwraw polygons in the coordinate plane given coordinates for the vertices; use coordinetes to find the length of 2 | Eliminste lecsons and
iﬂ;—- Application, |side joining points with the same first coordinate or the same second coordinate. Apply these techniques in the mi:h-:E:l::':w _—
Proceduwral | context of solving realaengld and mathematical problems. plane.

(D)



Efimingte keosons g

26.GA4 Reprasent three-dimensional figures using netz made up of rectangles and triangles, and use the nets tofind the | dhnee dimensional figsres
i:::::: surface area of these figures. Apply thess technigues in the context of solving pealosnrld.and methematica ;‘:h_"d:"fm
Procedural | PrOblEms. inta three: Amenzana)
figuras durieg the shidy of
rets oo sevfire aren.
Interpret and compute quotients of frections, and solve word problems involving division of frections by fractions,
mANSA 1 |28 bry wsing wisual fraction models and equations to represent the problem. For example, create g story context for
5.MF.E.7a-b Comcoptual | (2/30 = (3°4) and use a visual fraction model to show the guotient; use the rekrtionship between multiplication and division
s Prn-:fn'ur_al. to explain that (2/3) = (3544) = 87 becouse 34 of 87 15 2/3. [in general, (05 = [ofd) = odBe) How much chooolate will
Application | agch person get if 3 people share 1,2 || of chocolate equally? How many 3/4-cup servings are in 2/2 of o cup of yogurt?
How wide is a rectangular strip of land with length 354 mi and areg 1,2 square mi?
A MS.E2 g S ) ; Elimingte keoons o
S.METE.S [—— Fluenthy divide multi-digit numbers using the standard algorithm. MMh
mtegroting these problems
rﬁw‘:-:hmr
S.METB.T 'f'EFEE'S | Fluently add, subtract, multiply, and divide miulti-digit decimels using the standard algorithm for each operation. Mﬂdu;: -
o o Flyal Jirts It .I:FI!-'!'
oofoofation aljorghms.
Find the grestest common factor of terowhaole numbers less than or egual te 100 and the lesst common multiple of
f.h =.B4 | two whole numbers less than or equal to 12, Usa the distributive property to express a sum of two whole numbers
}:;::::::I' 1-100with 3 commean factor &= a multiple of 3 sum of beo whole numbers with no common factor. For example,
express 3G+ 8 as 4 (9 + 2L
_ |Understand that positive and negative numbers are used together to describe quantities having opposite
BANSCS | directions or values (2.2, temperature abovebelow zero, elevetion above/below sea level, creditsdebits,
Comceptual, e B . . . ; e i
Anplication positive/negative electric chargel; use positive and negative numbers to represent quantities in real-world
contexts, explaining the meaning of 0 in each situation.
maMs.Cs  |Understand a retionsl number as & point on the number line. Extend number line diagrems and coordinate eoes
Concestual | familiar from previous grades to represent points on the line and in the plans with negetive number coordinates.
BEMS.C 5y |Recognize opposite signs of numbers as indicating locations on opposite sides of 0 on the number line; recognize
Conceptual | that the opposite of the opposite of 3 number is the number itz=if, =g, -[-3] = 3, and that 0 i its own opposite
_ |Understand signs of numbers in ordered pairs as indicating locations in quadrants of the coordinate plane;
.‘?:-r:iul:mﬁull:l racognize that when twa ordered pairs differ only by signs, the locations of the points gge relgied by reflections

acrozs one or both exes.
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BEMS.C A5 |Find and position integers and other retionsl numbers on 3 horizontal or verticel number line diagram; find and
Procedwral | position pairs of integers and other rationzal numbers on a coordinate plens.
.f'h 2C.7 | Understand ordering and absolute value of retional numbers.
Conceptual
Interpret statements of inequality as stetemants about the relative position of two numbers on & number line
.f'h 5":'?‘5" diggram. For exampile, interpret -3 > -7 as a statement that -3 is loooted to the right of -7 on o mumber ffne oriented from
LI T e ] .'-Eﬁ.' - .'ight
.f'-r"' s.C.7b Wrrite, interpret, and explain statements of order for rational numbers in real-world contesxts. For exxample, write -
;;:;ﬂ 20 -FC toexpress the foct that -2C s warmer than -7C
BENS.C 7o |Understand the absolute value of a retionel number as its distance from 0 an the number line; interpret absolute
Comceptual, |valus as magnitude for & positive or negetive quantity in 3 real-world situation. For example, for on accowst balance
Aopfication | of 30 dallaps, write |-30| = 20 to describe the size of the debt in dollars.
BEMS.C7d | Distinguish comparizons of sbsolute value from statements abowt order. For example, recognize that an aocount
Conceptual | balance less than S0 dnllacsrepresents o debi greater thon 20 dollors,
BENSCE | Solve (palwnrd and mathematical problems by graphing points in all four quadrants of the coordinate plans.
iﬂi" Eiﬁ Include use of coordinates and absolute velue to find distances betwesn points with the same first coordinate or
Procedural | the seme second coordinate.
Linderstand the concept of a ratio and us= ratio language to describe a retio relationship between two quantities.
S.MF.E.53-b lf.F:F'_-!-..ll Far example, "The ratic of wings to beals in the bird bouse of the zoo was 2-1, because for every 2 wings there was 1 beak "
ameeaRs “For every vote candidote A received, caondidote C recefved nearfy three votes ™
Understand the concept of 3 unit rate a/'b associated with a ratio ajpwith b not egual to 0, and use rate languagein
i:gﬁgg_b lg:::f;:"‘il the contecct of & ratio reletionship. For example, “This recipe has a ratio of 3 cups of flour to 4 cups of sugar, 5o there s
374 cup of flour for each cup of sugar.” “We paid 375 for 15 hamburgers, which is a rate of £5 per hamburger.”
.iE-E:i_ sz ratioc and rete reasoning to solve resl-world and mathemsatical problems, eg., by reasoning about tables of
Comceptual, | eguivelent ratics, tape diagrams, double number line diagrams, or equations.
Procedwral
SGA1, .f'-F‘F'-E"-Sa hMzke tables of equivalent ratios relating guantitieswith whole-number mezasurements, findmissing values in the
SGAZ }E:::':: tables, and plot the pairs of walues on the coordinate plane. Use tables to compare ratios.
BERPA SR |Sohie unit rate problems including those imvolving unit pricing and constent speed. For example, if it took 7 hours fo
Application | mow < lawns, then of that rote, how many lowns gould e mowed.in 35 howrs? At what rote wepe s being maped?
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BERPA I

Conceptual | Find a percent of a quantity &s a rate per 100 (e.g. 30% of a quantity means 30,100 times the quantity]; solve
Procedural, | problems imvolving finding the whole, given a part and the parcent.
Applicotion
B&.RPA G . . i . ) .
Comceptual | Y52 ratio reesoning to convert measurement units; manipulate and trensform units appropriately when
Procedural, | multiplying or dividing guantities.
Anplicotion
Recognize a statistical question as one that anticipetes variability in the data related to the question and accounis
83PAL Neoritin the answers For example, "How old am 7 is not a stotistionl question, but "How old are the students in my )
Concepiual R e B} . B \ et
school?™ is o statistical question becouse one anticipates variability in students' ages. inéroductory statistical
SPA. erstan ] atistical question has a digibuicnabich. ibed | SERA
-?_SF'..GE | Lln_u:l rstand that a set of data collected to answer & statistical guestion heas a can be described . p-
anceptial by its center, spresd, and overall shaps. and reinfarcing these
65PA3  |Recognize that a measure of center for a numerical data set summarizes all of its values with a single number, Sl
Conceptual | \ywhile 3 measure of variation describes how its values vary with & single number.
A5PE4
'i-::";m Diisplay numerical data in plots on a number line, including dot plots, histograms, and bosx plots.
Frocedural
45PBS
_ﬂ;'up.',:qr_'fm_ Summarize numerical deta sets inrelation to their context. fechure bhe o
Concepéual required stusdent prachice
H5P B 5s i calcelating measuras of
Applicotion, |Summerize numerical data sets inrelation to their context by reporting the number of observetions. can bzr and measures of
Conceptual m"“hﬁ’_‘hmﬁ
a
ﬁ-SE'_-E-;‘b Summarize numenical deta sets inrelation to their context by describing the nature of the attribute under distribution and the
g?c:lﬂ imeestigation, including how it wassoRameced and its units of measurement. "’*“""“‘; o
5.5PB.5c Summarize numencal deta sets inrelation to their context by giving guantitative meessures of center [median '"‘“‘_dﬂ"'mh
j,.;;,_.,,-,;&_'_-,-m_ and/or mean) and variability (interguartile range andor mean absolute deviation], aswell 2z describing amy cverall | pand.
Conceptual. | pattern and any striking devigtions from the overall pattern with reference to the context inwhich the data were
Procedural
gatherad.
'f'-SFI'_-E--'I_:'d Summarize numerical deta sets inrelation to their context by relating the choice of mezsures of center and
gﬁcﬂﬂ variahbility to the shape of the data distribution and the context inwhich the date were gathered.
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What should we make of standards that have an important prerequisite that needs to be addressed, but a reduction in instructional time is also
recommended? These considerations should be weighed together, along with the needs of your group of students. For example, the time spent on a

standard might be reduced from five days to three days by de-emphasizing one part of the standard, but prior-grade needs might be addressed within
the first lesson through strategic choice of tasks.

Category

Meaning

Example

Actions to take

Address before
grade-level
instruction

Without this prior knowledge,
students most likely do not have a
way to access the grade-level
standard.

A 7th-grader who has not learned how to divide positive fractions
(6.NS.A.1) needs to build that understanding before beginning to
divide negative fractions (7.NS.A.2c).

Students may require dedicated instruction on prerequisite
standards before the grade level instruction is taught. (Not every
standard needs its own full lesson; multiple standards may be
addressed at once, or a standard might be taught as a short
mini-lesson.)

Address within
grade-level
instruction

Students will have an entry point into
grade-level content, but will benefit
from instruction that weaves in this
prior-grade content.

A 4th-grader who struggles with recalling multiplication facts
(3.0A.C.7) can still access grade-level, multi-step application
problems (4.0A.A.3) when given a multiplication table, but will
need small doses of continued support to attain fluency.

Individual tasks or strategies from these standards can be
incorporated into grade-level lessons to address important
content that was missed in the prior grade.

See Complete K-8 Documents here:

2020-21 Priority Instructional Content from Achieve the Core
https://achievethecore.org/content/upload/2020%E2%80%9321%20Priority%20Instructional%20Content%20in%20ELA%20Literacy%20and%20Mathematics Ju

ne%202020.pdf

Math Important prerequisite skills list from CCSSO:
https://docs.google.com/document/d/1mcApF1n7sPI7XsrIx29Ab tmAAvne4A-VulKSWb gSg/edit
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https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fachievethecore.org%2Fcontent%2Fupload%2F2020%25E2%2580%259321%2520Priority%2520Instructional%2520Content%2520in%2520ELA%2520Literacy%2520and%2520Mathematics_June%25202020.pdf&data=02%7C01%7Cdebbie.waggoner%40fayette.kyschools.us%7C55fc0d5226e84748394108d829fc1830%7C1cd28031be664a2aa9ce97358c52323e%7C0%7C0%7C637305510012136220&sdata=RE8YAJQU7l3vORQKgW3O6Hp6MYd7oPtgLFgPJ%2FDQw1I%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fachievethecore.org%2Fcontent%2Fupload%2F2020%25E2%2580%259321%2520Priority%2520Instructional%2520Content%2520in%2520ELA%2520Literacy%2520and%2520Mathematics_June%25202020.pdf&data=02%7C01%7Cdebbie.waggoner%40fayette.kyschools.us%7C55fc0d5226e84748394108d829fc1830%7C1cd28031be664a2aa9ce97358c52323e%7C0%7C0%7C637305510012136220&sdata=RE8YAJQU7l3vORQKgW3O6Hp6MYd7oPtgLFgPJ%2FDQw1I%3D&reserved=0
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